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Abstract

According to existing studies, the popularity of teaching jobs is decreasing. Considering the
significance of teaching, without which other professions cannot develop efficiently, it is important to
assess how acute the problem is and to try to offer some solutions to it. Another goal of the study
was to try to develop recommendations on how to raise teaching jobs’ reputation and thus contribute
to the improvement of the situation. The goal of the given study, which is a part of three surveys, was
to find out students’ views on the prestige of teaching jobs. The main question was ‘Is teaching
prestigious?’ An online survey applying a self-made questionnaire was held in Georgia, Azerbaijan,
Iraq, and USA with 657 respondents (122 + 362 + 102 +71, consequently). The conclusion was made
that the respondents’ attitude towards teachers in these countries is reasonably positive, however,
not many of them are planning to become teachers. It was recommended that to increase the prestige
of teaching jobs it is necessary, first of all, to raise the quality of teaching, as well as to stimulate book
and movie authors and mass media to present the profession to the public more often and positively.
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Introduction

There are hundreds of jobs and professions in the world. Although it seems logical that the two
professional spheres: health and education - are the most valuable for society, as health workers
care for people’s lives, while teachers are responsible for their future, the situation is not like this in
reality. This is based on the philosophies of Realism (dealing with the body) and Idealism (dealing
with the soul/mind) (Conant, 2012; Rose & Baird, 2013).

According to US News Money (2024), among the hundred “best” jobs 39 deal with health (nurse
practitioner, physician assistant, medical and health service manager are among the ten “best”),
which is natural, and only three (health educator, teacher assistant, school psychologist) deal with
education (one of them simultaneously deals with health). According to the Google search machine
(Popular jobs, 2024), out of the 24 most popular jobs in the world six are health-related and non-



teaching related. As for Europe, the 20 most popular in Europe professions include two dealing with
health and none dealing with education (Professions / Europe, 2024).

Nowadays, when there is a great choice, people try to choose the occupation/profession that will
satisfy all their basic demands: intrinsic motivation (enjoying the work and being interested in it), and
extrinsic motivation (acceptable salary, working conditions, workload, possibility of promotion,
prestige, and support). Unfortunately, the millennial generation more often pays attention to extrinsic
motivation (Boyle, 2022; Taimalu, 2021). Interestingly, according to Fekete’s (2023) study, females
more often place intrinsic motivation first and extrinsic last, while males more often place extrinsic
motivation first and intrinsic motivation last (so, it is not by chance that in primary and secondary
education the majority of teachers are females).

Besides, there is so much discussion in the contemporary world that teachers will not be needed
soon and be substituted by artificial intelligence. Therefore, no surprise that, despite the obvious
importance of teaching professions and the claimed attention paid to their development (Symeonidis,
2020; Carlo et al., 2013), a great many teachers are quitting their jobs. According to Adams (2023),
for instance, based on the Department of Education data, in the UK, 40,000 teachers (almost 9% of
all teachers in the country) resigned from state schools in 2022, while 4,000 retired. Teaching
vacancies made up 2,500 positions, compared to 530 ten years earlier. Concerning the USA, Kraft
and Lyon (2022) mention that the professional prestige of teaching in the country has fluctuated: “A
rapid decline in the 1970s, a swift rise in the 1980s, relative stability for two decades, and a sustained
drop beginning around 2010. The current state of the teaching profession is at or near its lowest levels
in 50 years” (p. 1). Do not forget that teaching has never been very prestigious in the US and it was
even viewed as an occupation or semi-profession (Guerriero & Deligiannidi, 2017). Varkey
Foundation (Dolton et al., 2018) held a large-scale study involving teacher professional associations
from 35 countries. This study revealed that in China and Malaysia, teacher status is the highest, while
in Canada teachers’ profession rates the 11t among the 35 countries, in the UK the 13", and in the
US in the 171 place (p. 22).

Literature review

Let us see what the situation is in less developed countries. According to Silova (2009), “since the
collapse of the Soviet Union in 1991, the status of the teaching profession has begun to erode in the
Caucasus and Central Asia as evidenced in such indicators as a teacher shortage, the feminization
of the profession, an over-aged teaching force, a low transition rate from teacher education graduation
to professional service, and a decrease of enrollment in teacher education programs at colleges and
universities” (p. 366).

Burduli (2021) stated that almost two-thirds of teachers in Georgia believe that their profession is
not valued in their country. Only 1-3% of university graduates work as teachers. According to OECD
(2018), TALIS revealed that among 48 countries rated, Georgia is in 15™ place according to teachers’
views of how society values their profession (the USA in the 17t place and the UK in the 23™)
according to teacher characteristics, with Vietnam and Singapore leading on the list.

Ramazanova (2011) states that in Azerbaijan, teaching used to be a respectful occupation. “For
many people, a teacher has also been a mentor” (p. 4). “22% of Azeri respondents completely trust,
44% chose mostly trust, 18% more or less trust, 7% mostly distrust, and 5% completely distrust public
school teachers” (p.6), however, private tutoring is very popular, which indicates that parents are not
quite sure that the quality of knowledge provided by school is sufficient for their children to be admitted
to universities. In a more contemporary study, Amirova and Valiyev (2021) claim that there are many
unemployed teachers in the country; low salaries of university academic staff cause their
demotivation, besides, educational materials are below international standards, which affects the
qualification of graduates of teacher programs. All this reduces the reputation of the teaching jobs.

“Without teachers, there are no other professions,” wrote Hindie (2016), and the majority of
teachers would agree, as all professions need to be taught. However, if the prestige of teaching jobs
is not high, there is a risk that the best brains will not want to teach. We hope that this research will
make at least a little contribution to raising or at least maintaining the prestige of this profession.



Although there are some studies on the popularity of teacher’s professions, they do not involve all
countries. Besides, most of them involve only one side of the problem — teachers, while the problem
obviously deals with at least three — students, their parents, and teachers. To fill in this gap, we
decided to undertake the given research, including Georgia, Azerbaijan, and Iraq as countries where
the issue has been less studied, on the one hand, and students, parents, and teachers, on the other.

Method

The quantitative (survey) method was applied to get objective results. The complete study, for
triangulation, was based on three questionnaires — for students, parents, and teachers. However, in
this paper, only the results of the first questionnaire are discussed, others will be presented in further
publications.

Instrument

The questionnaire was developed by the corresponding author based on literature (Dolton et al.,
2018; Fico, 2022; Kraft & Lyon, 2022; Stromquist, 2018; Thompson, 2021) analysis, then assessed
for validity by the rest of the authors, and piloted with 10 students not involved in the study. The
reliability/consistency of its results was measured by the test-retest method (10 minutes between
filling out the same questionnaire) and was found to be equal to 0.89, which means that the
guestionnaire was reliable. The questionnaire included sections to find out the popularity (or lack of
it) of teaching jobs, the reasons for the desire (or lack of it) to become a teacher, students’ assessment
of their teacher, and the factors that had an impact on students’ views.

Participants

Sampling was done by convenience and snowball approaches. The questionnaire in Google
Forms was placed on the authors’ social media, with the request to share and/or fill it in. To analyze
the representativeness of the survey data, despite its being conducted through a non-random
selection method, the researchers utilized a combination of stratified and cluster sampling
approaches. The collected demographic data includes information on gender, age distribution, living
areas (urban, suburban, rural), geographical distribution, and school/university involvement. This
breakdown helps in understanding the diversity within your sample, which is crucial for
representativeness. Stratification involves dividing the population into subgroups (or strata) that share
similar characteristics (age groups, school/university students, living areas), while the cluster
approach involves the geographical distribution of the respondents. This approach allows to ensure
that each subgroup is represented in the sample. Thus, despite its non-probability character, the
sample can still provide valuable insights.

The authors wanted to see whether the situation is different in developed countries, particularly in
North America. We did our best to involve the US respondents, but it turned out to be difficult due to
the red tape involved in the process and a lack of their interest in the research, due to this we added
Canadian respondents to them. The questionnaire was online for 3 months but we managed to collect
only 71 responses. Other countries are represented by 100+ respondents each. The questionnaire
(available at
https://docs.google.com/forms/d/1QdF65xr8hmCGb8tGHqigPDXxPFKtqYRChSQioBo13SEc) is
open, and we hope that this publication may help to do more reliable statistics in the future.

Table 1. Respondents’ demographic data

Country/data Azerbaijan Georgia Iraqg USA & Canada

Total number of | 362 122 102 71

respondents

Gender 32.3% m, 66.6% | 26.2% m, 73.8% | 51% m; 49% f 56.3% m, 38%f,
f f 5.6% prefer not

to say

Age — 15-22.7%; 15-25%; 15-2% 15 - 38%

respondents % 16-21.5%; 16-21.3%; 16 - 3% 16 — 25.3%
17-23.5%; 17-10.1%; 17 -6% 17 —-8.5%
18-11% 18-year- | 18-10.1%; 19- 18 - 9% 19 -4.28%
olds; 6.6%; 20-3.5%; 19- 11.7% 21 -4.2%




19-9.4.%;
20-6.9%;
21-1.7%;
22-1.7%;
23-1.4%;
24-0.3% 25-0.3%

21-7.4%; 22-
6.5%; 23-1.6%;
24-1.6%; 25-
2.4%.

20 -27.5%
21-10.8%
22 -5%

23 -3%
24 - 3%
25- 20.6%

22 -2.8%
23 -2.8%
24 -4.2%
25-9.92%

Living in an
urban, suburban,
or rural area

20.2% from 15
villages, 79.8%
from cities and
towns (46.13%
from the capital,
10.22% from 2
out of 3 cities
with population

20% from 5
villages, 80%
from cities and
towns (13.9%
from the capital,
7.3% from all
three cities with a
population above

4.9% from 5
villages, 95.1%
from cities,
suburbs, and
towns (1.9%
from the capital,
7.3% from 5
cities out of 22

62% in a city
(including 8%
from the
Canadian capital;
22% in a suburb,
16% in a rural
area

distribution

regions and 1
autonomic
republic

9)and 1
autonomic
republic

geographical
regions (out of 4)
/ 6 provinces out
of 16

above 100,000 100,000) cities with a
population above
100,000)
Geographical 39 (out of 69) 9 regions (out of | 2 major 8 states of the

US; Toronto in
Canada

School number &
%

94 (2.12% out of
4,439)

24 (1% out of
2,313)

9 (out of 16,000 )

4 (all US - out of
115,576+ 14,600

in Canada
School students | 227 (62.7% of 71 (58.2% of the | 34 (33.3% of the | 36 (72% of the
number & % the respondents) | respondents) respondents) respondents)
University 23 (20.91% out 8 (17% out of 47 | 11 (out of 110 5 —three in the
number and % of 110 authorized | authorized authorized or USand 2in
universities and universities and 10%) Canada (over
colleges) colleges) 4,000 in the US

+ 437 in Canada)

University 118 (32.6% of 51 (41.8% of the | 59 (57.8% of the | 14 (28% of the
students’ number | the respondents) | respondents) respondents) respondents)
& %
Other - - work: 9 -

Results

When dealing with items in the 5-point Likert scale, the mean equal to or above 3.1 was viewed
as positive. The central tendency measures in the majority of measurements were close to each
other, so the obtained results are trustworthy, however, SD and distribution reveal that the
respondents have quite different views on all items of the questionnaire, and none of the answers

can be disregarded.

Table 2. Answers to item 6: | would like to become a teacher

Country/item % descriptive statistics
central tendency dispersion | distribution
1 2 3 4 5 mean | median | mode | SD skewness | kurtosis

Azerbaijan 24.6 19.1 28.2 13.8 14.4 2.85 3.00 3.00 2.67 -1.07 0.23
Georgia 31.1 24.65 | 15.60 | 12.30 | 16.40 | 2.58 2.00 1.00 1.45 -1.16 0.47
Irag 9.8 6.86 18.63 | 38.24 | 26.47 | 3.64 4.00 4.00 1.22 -0.11 1.22
UsS & 34 24 20 12 10 2.40 2.00 1.00 1.34 .59 -.80
Canada

Table 3. Answers to item 9: Many young people | know would like to become a teacher



Country/item % descriptive statistics
central tendency dispersion | distribution

1 2 3 4 5 mean | median | mode | SD skewness | kurtosis
Azerbaijan 17.70 23.50 | 32.00 | 19.90 | 6.90 | 2.78 3.00 3.00 121 -0.81 0.16
Georgia 21.30 33.60 | 27.00 | 10.70 | 7.40 | 2.49 2.00 3.00 1.16 -0.39 -0.54
Irag 3.92 19.61 | 35.29 | 33.33 | 7.84 | 3.31 3.00 3.00 0.90 0.37 -0.34
us & 18 38 26 10 8 2.54 2.00 2.00 1.15 .58 -.23
Canada

If we compare means, medians, and modes in Tables 2 and 3 to each other, they are close enough
and the kurtosis and skewness also show that we deal with normal curves, correspondingly, the mean
results are statistically meaningful. The results of Tables 2 and 3 for Azerbaijan, Georgia, and the
USA/Canada reveal that not many respondents are thinking about teaching jobs, although (see
Tables 6-8) their assessment of their teachers is positive. In Irag, more than half of the respondents
would like to become teachers, so teaching jobs are still prestigious there.

Concerning the reasons why those respondents who chose the positive answers (agree or
completely agree), see the rating (1 — the highest, 11 — the lowest) of the reasons according to
countries in Table 4. The reasons a-d deal with intrinsic motivation, while e-j with extrinsic motivation.

Table 4. Rating of reasons to become a teacher

Reasons/countries Azerbaijan Georgia Iraq US &
Canada

a) | love children / young people 5 2 5 5/6
b) | love teaching 1 4/5 3 4
c) | love sharing my knowledge and skills 4 1 1 1/2/3
d) | like helping others to learn 2 3 2 1/2/3
e) This job is prestigious 6 7 7 1/2/3
f) This job has advantages such as annual summer vacation, 9 6 4 5/6
relatively short work day, flexible timetable, etc.
g) Teachers’ positions are regularly available 8 8/9/10 8 7/8/9
h) This job is well-paid 7 11 10 10/11
i) | think this job is easy 11 8/9/10 11 7/8/9
j) | think this job is noble and socially important 3 4/5 6 7/8/9
k) It is easier to be admitted to (at the university/college) than to 10 8/9/10 8 10/11
other specialties.

Although the chosen reasons differ, intrinsic motivation (a-d) in both Georgia and Azerbaijan are
rated higher than extrinsic motives (e-k). In Iraq and the USA/Canada, three leaders among the
answers also include intrinsic motive and only one (f) extrinsic. The least popular answers were
“Teachers’ positions are regularly available,” “This job is well-paid,” “I think this job is easy” and “It is
easier to be admitted to than to other specialties.”

The answers on the whole demonstrate that those students who wrote that they would like to
become teachers are mostly intrinsically motivated. Further detailed analysis revealed that the
majority of them are females, which is in line with the above-mentioned international studies results.

Among ‘other’ reasons one Georgian student named the desire to make schools such places
where children come not only for cognitive purposes but also for fun and enjoyment. Among the Iraqi
respondents ‘other’ reasons were: getting on well with children, the stability/security of the job.

Concerning the reasons why those respondents chose the negative answers (disagree or
completely disagree), see the rating (1 — the highest, 7 — the lowest) of the reasons in Table 5.

Table 5. Rating of reasons not to become a teacher

Reasons/countries Azerbaijan | Georgia | Iraq | US & Canada
a) it’s a difficult job 4 4 1 3
b) it's not an interesting job 1 1 4 1
c) it's a stressful job 2 2 213 |5
d) one needs to know so much to be a good teacher 5 5/6 213 | 6
e) it's low-paid, compared to other jobs that require higher education | 3 3 5 2
f) it's not prestigious 6 5/6 7 7




[ g)it's not very safe | 7 [ 7 [6 Ja4 |
Interestingly, the reasons not to become teachers are practically the same in Georgia and
Azerbaijan. Unfortunately, the majority of the Georgian, Azerbaijani, and American/Canadian
respondents chose “it's not an interesting job” as the main reason. For the Iragi respondents, the
difficulty of the job is the main reason. The lack of prestige is in the last or the first-before-last place,
which either means they do not care about the prestige of the job they choose or that they view this
job as a relatively prestigious one (this question requires further investigation). Among ‘other’
answers the Georgian students name a lack of love for children and difficulty of dealing with them.
The Iragi students mentioned the nagging of parents and the exceeding number of responsibilities.

Table 6. Answers to item 10: Most of your teachers are knowledgeable in their subject

Country/item % descriptive statistics
central tendency dispersion | distribution

1 2 3 4 5 mean | median | mode | SD skewness | kurtosis
Azerbaijan 6.60 11.00 | 25.70 | 36.70 | 19.90 | 3.52 4.00 4.00 1.13 -0.33 -0.57
Georgia 3.30 12.30 | 30.30 | 36.10 | 18.00 | 3.53 4.00 4.00 1.03 -0.34 -0.39
Irag 1.96 1.96 20.59 | 51.96 | 23,53 | 3.60 | 4.00 4.00 0.67 4.43 -1.97
US & 0 12 14 34 40 4.02 4.00 5.00 1.02 -.76 -.51
Canada

Table 7. Answers to item 11: In your experience, the majority of teachers motivate students to learn

Country/item % descriptive statistics
central tendency dispersion | distribution

1 2 3 4 5 mean | median | mode | SD skewness | kurtosos
Azerbaijan 8.8 155 | 36.7 25.4 135 3.33 | 3.00 3.00 | 2.95 263.67 15.00
Georgia 9 17.2 | 27.9 28.7 17.2 3.27 3.00 4.00 1.20 -0.79 -0.27
Iraq 5.88 3.92 | 17.64 | 45.71 | 25.49 | 3.82 4.00 4.00 1.05 1.13 -1.11
us & 2 2 32 44 20 3.80 | 4.00 4.00 .87 -.59 .95
Canada

Table 8. Answers to item 12: As far as you are aware, teachers (including university teachers)
contribute to their students’ future success

Country/item % descriptive statistics
central tendency dispersion | distribution

1 2 3 4 5 mean | median | mode | SD skewness | kurtosis
Azerbaijan 7.5 8.8 28.7 37.6 17.4 3.57 4.00 4.00 242 222.46 13.26
Georgia 5.7 6.6 23 42.6 22.1 3.69 4.00 4.00 1.07 0.37 -0.84
Iraq 1.96 | 490 | 16.67 | 45.10 | 29.41 | 3.99 4.00 4.00 0.93 0.98 -0.97
us & 2 10 20 40 28 3.78 4.00 4.00 1.09 -.81 .10
Canada

Once again, if we compare means, medians, and modes in Tables 2 and 3 to each other, they are
close enough and the kurtosis and skewness also show that we deal with normal curves,
correspondingly, the obtained mean results are statistically meaningful. In all countries, the results
are quite positive.

Table 9. Answers to item 13: | agree with George Bernard Shaw’s saying « Those who can, do; those
who can't, teach»

Country/item % descriptive statistics
central tendency dispersion | distribution

1 2 3 4 5 mean | median | mode | SD skewness | kurtosis
Azerbaijan 14.10 | 15.70 | 29.80 | 21.00 | 19.30 | 3.16 3.00 3.00 1.30 -0.99 -0.15
Georgia 16.40 | 23.00 | 28.70 | 21.30 | 10.70 | 2.87 3.00 3.00 1.23 -0.93 0.07
Iraq 4.90 11.76 | 37.25 | 34.31 | 11.76 | 3.36 3.00 3.00 1.00 -0.08 -0.37
us & 10 12 28 30 20 3.38 3.50 4.00 1.23 -44 -.61
Canada




Table 10. Answers to item 14: | think teachers (including university professors) are losers

Country/item % descriptive statistics
central tendency dispersion | distribution

1 2 3 4 5 mean | median | mode | SD skewness | kurtosis
Azerbaijan 4.20 38.40 | 13.00 | 2.50 1.9 1.88 2.00 1.00 1.87 213.87 12.98
Georgia 54.9 27.00 | 9.80 2.50 5.70 | 1.77 1.00 1.00 1.10 2.10 1.63
Irag 45.10 | 30.39 | 8.82 11.76 | 3.92 | 1.99 2.00 1.00 1.17 0.11 1.07
us & 50 16 18 4 12 2.16 1.50 1.00 1.45 .97 -42
Canada

The answers presented in Tables 6-8 reveal that the respondents’ views on their teachers are not
very critical, however, as is seen in Tables 9-10, many students do think that teachers are not a
respectful profession. This is in line with Ramazanova’s finding that in Azerbaijan people trust
teachers as personalities, but are not sure of their professional qualification. While item 13 is only
ironic, item 14 is extremely negative. If we compare the results in Tables 9 and 10 to each other, we
can see that fewer respondents from all countries support a very negative view of teaching jobs.

The rating of factors that influence students’ views on teaching is shown in Table 11. It ranges
from 1 (the most important one) to 5 (the least important one).

Table 11. Factors that impacted the described attitude toward teaching jobs

Country/factors | family teachers peers mass-media | books and
movies

Azerbaijan 2 1 5 4 3

Georgia 2 1 5 3 4

Iraq 2 1 5 3/4 3/4

US & Canada 2 1 5 3 4

Again, the factors’ rating is almost identical with students from all countries. Among Georgian
students ‘other’ answers included ‘nobody’, and ‘my own experience’, while among Iraqi students -
‘religion’.

Only two Iraqi respondents made comments to the whole questionnaire:

e Some of professors are losers, maybe they have a PhD, master’s, or anything they call
certification, but don’t have any morality.

e I'm one of those students who loved ELT because of teachers. | will never forget those
teachers and how in a good way they treat me. They are friendly teachers and for students,
this is more important to be friendly with teachers, not their PhD or master’s degree. They
should speak with students in a good way and motivate students.

The obtained results indicate the importance of teachers’ and parents’ influence on students’
perceptions of teaching as a profession. Additionally, they signal further reflection on the reasons
why students do not find teaching an attractive profession. Table 5 reports the two highest reasons,
“I's not an interesting job” and “It's a stressful job”. These opinions are formed through student
observations of teachers. Presumably, through a reflection of experiences based on teachers'
discourse, interactions, reactions, and demeanor during and outside of classroom situations. It
appears that, despite teachers’ intentions, they may have allowed their misgivings about their work
to influence their behavior vis-a-vis their students.

There are no such professional standards to influence or limit parents’ reactions to teachers or the
teaching profession. While it is hoped that parents’ perceptions of teachers and teaching will be
positive, especially in terms of their children’s educational experiences, they approach situations with
all the bias that their own prior experiences have produced. One study suggests that parents are
more likely to encourage their children to become teachers when people outside the family have
encouraged their children to teach (Christiansen et al., 2022). If teachers are the most likely people
outside of the family to encourage children to become teachers, then the results of Table 11 are
crucial to understanding where we are today.
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Discussion

Wang et al. (2019) discovered that self- and social-oriented factors in choosing a career path are
important for choosing this or that profession. This is congruent to our finding that to choose a
teaching job, intrinsic motivation is more important, however, extrinsic motivation also has to be taken
into account.

According to Granjo et al. (2021), Munna and Kalam (2021), and Sahin (2017), teaching efficiency
and teacher self-esteem are interrelated. This is in line with our findings that, to help teachers perceive
their profession as an esteemed one, it is necessary to train the future teachers better.

Lam (2012) found that in Hong Kong the major motivations to become teachers are ‘teaching as
a safe haven’ and ‘internal satisfaction’. This is close to our finding that both extrinsic and intrinsic
motivation are important drives for becoming a teacher.

Limitations

The major limitations are the method of an anonymous online survey (no guarantee that who fills
in the questionnaire form is the right person) and the scale of the research ((at least 350 participants
from each country are needed, according to Cresswell (2015)). Further research should / can be
conducted in Georgia, Iraq, and some other countries, taking into consideration that a piloted tool is
available.

Conclusions

Teaching jobs were assessed by the respondents of the study as reasonably prestigious. To
satisfy the need of contemporary society for effective/efficient teachers, this job needs to be more
prestigious than it is at the moment.

When students are taught by teachers who love their job, they will be more willing to become
teachers, as they will have good role models. But one simply cannot just tell teachers that they should
be better role models, the conditions of their employment, the view that society has of their
importance, and the administrative support they receive are factors that contribute to their job
satisfaction, and in that sense promote their ability to become more positive role models of the
profession. These factors include elements of extrinsic motivation, specifically teacher salaries, as
well as governmental and media support and awareness, which are critical elements of developing
more positive views of teaching as a profession.

Nor can the influence of families be ignored. Most families have had experience with schools and
teachers at some level. Those experiences form the basis of their value of education as a profession.
Sometimes the greatest influence was a teacher who took the time to understand and support an
academically struggling family member, other times, it was a teacher who did just the opposite.
Personal experiences, positive and negative, form the basis of familial attitudes toward the teaching
profession and willingness to support or encourage teaching as a career choice. Low regard for
teaching as a profession will not encourage the best young people to enter the field.

In the past teachers were valued for the knowledge they possessed, today most knowledge is
readily available on the internet. That leads to a false sense of what education is about. A teacher’s
role needs to be reinterpreted and understood in this new age we have entered. If we are building a
knowledge-based society, the best brains should be attracted to teaching positions. It is a vicious
circle: on the one hand, to be a reputed profession, teaching should be of high quality, on the other
hand, without better training and better conditions for efficient teaching we will have teachers who are
limited in their effectiveness. Unless these issues are addressed, the cycle of seeing teaching as
uninteresting, stressful, and underpaid will continue to be the reasons why young people do not want
to become teachers.
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